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AP Language/Composition – Rumfelt/Kent

Annotated Bibliography

A bibliography or works cited provides readers with the author, title and publication details of a source, whereas an annotated bibliography adds a brief summary, or annotation, about each source (book, magazine, journal, etc.). Placed just below the facts of the publication, the annotation describes the content of the work so that future reference to the entry by a researcher will provide essential data. 

When writing the annotation, provide enough information in approximately three to five sentences for readers to obtain a comprehensive understanding of the source's purpose, content, and special value. Be sure to use complete sentences and to avoid wordiness. 

Process for Writing an Annotated Bibliography

1. List the completed bibliographical citation. 

2. Explain the main purpose of the work. 

3. Briefly describe the content. 

4. Indicate the possible audience for the work. 

5. Evaluate the relevance of the information. 

6. Note any special features. 

7. Warn readers of any defect, weakness, or bias.

Shorter Works 

Annotations take different forms, depending on the type of source and on the audience. Articles are often argumentative; in these instances, the writer should incorporate the author's position on the particular issue being addressed. The writer may choose to include quotes and/ or references to individuals or to specific experiments for emphasis. 
Longer Works 

In longer works, the material may often be more referential than argumentative in nature. In these cases, the writer may choose to give a brief chapter-by-chapter sketch or to focus on one or two chapters. The focus of the annotation is dependent upon the focus of the paper. 
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Banks, William P. “Written through the Body: Disruptions and ‘Personal’ Writing.” 
College English. 66.1 Special Issue: The Personal in Academic Writing (2003):21-40. JSTOR. 10 March 2007. http://links.jstor.org/. 

Banks writes about “embodied” writing, which he defines in several different ways, but which seems to mean writing in which the text and the self are connected. That is, writing in which we don’t take ourselves out—where we are deeply connected to the topic, even if it is painful. Through several examples of his own personal narratives, Banks explores the power of embodied rhetoric in the writing classroom. He shows through his own essay that embodied writing doesn’t necessarily follow the same forms that are used to in academic writing, but instead is “…more like an amalgam of creative nonfiction and critical autobiography” (38). This article counters some of the other essays I read, which argued that personal narrative does not have to be revealing or confessional. Banks, on the other hand, feels that this type of narrative is way to discover ourselves and reveal ourselves to the reader.
Hindman, Jane E.  “Thoughts on Reading ‘The Personal’: Toward a Discursive Ethics of Professional Critical Literacy.” College English. 66.1 Special Issue: The
Personal in Academic Writing. (2003): 9-20. JSTOR. 10 March 2007. http://links.jstor.org/.  

While most of the essays I read focused on writing the personal, Hindman looks at reading personal writing. She starts from her role as editor, and looks at what she considers to be appropriate in personal writing for an academic audience. As the article continues, Hindman asserts that we must be critical readers of the personal in academic writing. She then establishes criteria for “embodied reading” (15): reading to empower the writer, self-reflection, and “awareness of [our own] emotional responses to texts” (16). Hindman wants us to continually look at our own beliefs and discourse and how that affects our reading of all texts.

Gere, Anne Ruggles. “Revealing Silence: Rethinking Personal Writing.” 
College Composition and Communication. 53.2 (2001): 203-223. JSTOR. 10 March 2007. http://links.jstor.org/. 

This essay looks at the uses of silence in personal writing in the classroom. Gere’s idea of silence in writing is that the writer need not disclose everything in a personal account; sometimes, writers choose not to give all of the details for various reasons. While silence has been traditionally viewed as something oppressive, as something “to be overcome” (208), Gere argues that silence can be a part of writing. Gere looks at three dimensions of personal writing (expressivist, psychoanalytical, and social) and demonstrates how silence fits in all three of those dimensions. Teachers need to explicitly tell their students how to use silence in their writing, and she gives several examples of authors using silence in their narratives. Gere also addresses the issues of student writers trying to fit their personal experience into what they think the teacher will like, and wants teachers to reflect on this. 
Green, Ann E. “Learning to Tell Stories: Social Class, Narratives, and Pedagogy.”
Modern Language Studies.33.1/2 (2003): 80-89. JSTOR. 10 March 2007. http://links.jstor.org/. 
Green’s essay explores writing classes and social class. She asserts that all classes should have an opportunity to tell their story, and hopefully, this opportunity will help bring previously disenfranchised groups into the academic discussion. She uses her own personal experiences to show how some writing teachers have different expectations for working class and middle class students. In addition, she discusses how working class and middle class students use language differently when writing and that what writing teachers consider “common sense” assumptions may not be true for all students. She reflects on two experiences with her teachers, one who encouraged Green’s own voice and structure, while the other tried to make her writing fit what Green sees as the “middle class” form. Green takes these experiences into her own classroom and encourages other teachers to be self-reflective in their teaching of narrative. 
Moran, Molly Hurley. "Toward a Writing and Healing Approach in the Basic Writing Classroom: One Professor's Personal Odyssey." Journal of Basic Writing. 23.2 (2004): 93-115.  Research Library. ProQuest. 4 April 2007. <http://www.proquest.com/> 

This essay chronicles Moran’s powerful personal experience of writing about her sister’s murder and then using that experience to restructure her basic writing course at UGA. Her research on the positive effects that personal writing has on student writing led her to incorporate more personal and “private” writing into her course. As a result, her students were more engaged in the class, more willing to share and eventually publish their pieces in a class magazine. This essay is practical for teachers because she explains specifically how and why she structured the new course, and discusses essay assignments she gave to the students. While she admits that most of her data is qualitative, the results overwhelmingly showed improvement in her students’ essays. Moran shows how the personal can lead to stronger writing in more academic types of essays.
Spigelman, Candace. “Argument and Evidence in the Case of the Personal.”
College English. 64.1(2001): 63-87. JSTOR. 10 March 2007. http://links.jstor.org/. 

This essay argues that personal narrative can serve an argumentative purpose in academic writing. While looking at the history of personal writing in the classroom, Spigelman shows that in the academic community, personal writing is looked at as something that only established writers should do. In addition, most personal writing in the classroom is for self-expression or discovery. Spigelman uses Aristotle’s Rhetoric to explain how narratives can achieve other goals and are an important contribution to argument. Finally, she discusses the problems with narrative as argument; for example, how do we judge the claims? Spigelman believes we should judge the narratives with research that already exists, that is, not to question whether or not an experience occurred, but whether or not it 
